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Student Authorship and Reading: The Joy:of Literacy
5 ’ . .

LI * ¢

Children enter school with a good command of their language and a

2 .

> t . o .
strong sense of its\%emantic arld syptactic structure. In addition, ;:he;L
g . i ,

possess a treasure of knowlédge concerning print and its function in
o . . - ) * . . I. 3 : '
communication. ~ Consequently, learning to read ought to *be a jJoyous,

succedsful . experience for children.4 Yet some students find learning to

‘read‘a difficult and frustrating task. Perhaps this 1s because magy

. . . 1
beginning reading programs break the natural, meaning-based rhythm that

has brought children success as users of 1anguag§; R

.

Dpring‘the preschool pefiod,.é pattern is developed of associating

» . e .
meaning and experiences with language .and communication. _Donaldson\\\‘
: k —~ N

! <

(1978) warns that this pattern must be maintained %s cHildren y\begin
hformal study o;$\how language is used in ;eading. Further, ;she posits

that the. syntactical structure of reading materials must nob..be\‘"alien
PR “®
4 . . “ r

3
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The Joy of Literacy T . : 2

~to the grammatical forms of the child's speech" (Donaldson, 1978, ip.
N . ) i ¢
101). These ''home-rpoted" grammatizal forms follow Allen's (1976)
. . ' © : :

' .. ) ’ N * ) . . '

philosophy that ‘beginning reading *instructibn mugt start with the
N K _ . P ‘

, "child's" language. Therefore it would seem that beginning reading

. ] ! e .
-materials should reflecf'tﬁé grammatical structure.and’sophistication of

P 13 - ‘ ?‘1‘1 ) R \

children's lahguage. ¢ _ . .) "
v & o, : * ’ i

Nevertheless., research on preptimér bgsals shows that wide
‘ . i S . .

differences gxist between the language o; chiI:ZLn and the language used
* w M - . " N P

. + . {
Lo . flee
in basal textbooks ‘Giles, 1966; Moe, 1974; Sampson, 1982). The
* language of chiiQ;eh is more sophisticated 'than the language of the

' : ) . C ..
basals; consequently, the exclusive - use  of basals offers limited

oppbrtgnity for eitﬁer vocabulagy éfowth or”’thg_ developmeng of an

\appreciation of the joy thqt reading can bring.

PubliShers_éf.pasai reading series, howeVér, claim that géginning

mau;riaLs must cénfaiq‘érimarily high frequencyvwords and EHap new words
3 ’ < R

must be introduceéd gradually. Inherent™ in ﬁhqir argument 1is the

.V . 4 . - - ' . ) & N -1 -
» position that reading is based on the studentxs ability to recognize
’ - el ' ' A / vt
words and that short, phonetically-regular words are easier to read.

- - ", THE STUDY . / .
The purpose of this study was to examine the 8ub1ishers' position
’ B M [\ . . .J. «

by comparing_thé students' reading 6f a basal sfory to the students’

¢

L.

. . -S$
reacding of stLdent—authoreH stories. Al though student-authored material
. N ' S - .
might be expected to reflegt language more sophisticated than that used
. N . AJS v ’
t . . N
in ghsal readers, , we 5)hypothesiz_ed' that  students would handle
~ o . - . .

~

-
-
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_student-authored language more successfully than the‘lfnguage of basal™

' ! - -
readers.- C e : : 4 h
*

The materials used included a traditionaL_basal §£ory from\g skills ©

o
. v
¢ ., .

type basal series and student-dictated stories. The basal story, ''Buzzy
. . . .

) . . . . . ° . . :
and the Pencil," was selected from gdalloons , the Houghton Mifflin
: _ _— s _

second ' preprimer. - Each of’ Epe' students dictated a story to tha /

» S . . - . . '
researcher; therefore; nigg stories' were created. . These stories were
% . . :

based on a ‘fantasy or an experience and were written in thesstudents' ¢
. IS -

)

home-rooted language; no érammatical qr'sfructural- changes were made}\.
The Spache Readability  Formula was used to determine the readability

level of all the stories. The basal story had a 1.8 readability "level;

A

~ o

SN ‘ - ' . L . IR .
Qhereas,, the student-dictated stories . had readapility levels ranging .
. N _ /// - « '«
. . . -~ !:, [
from 2.4 to 4.0. . : -
ey . : . N

The subjects were‘Fine first-grade students who attended a. rural—~
] - «

- N

Northeast Texas\ public school and were reading on’ the second-preprimer

‘. »

level. Three viwsits were imade with eaéh student. .Each cﬁﬁld dictated a
L & :

i - - - . . . : 'J - )
.story on the first visit. Durlng the next two visits eacd\ child read

¢

.-

the basalrstdry'and his/her dictated story. .

- .o : .
The Goodman and Burke miscue analysis procedure (1972) was used to

. ) . ‘ . . \ )
analyze oral reading pe@formanegl"Storx‘retellings were used to agsess *

I} B . -

o

- o
comprehen$ion. The students weYe told to pretend that v good friend had

N

entered the Fodm after the story was read, and they .were to tell the

« : .

story to the friend. Events mentioned in the retellings were compared

with events in the basal story and dictated ~stories t:o.g obtain a
v ° v . 5 o

. . -

o . 9 ' C ,
percentage of match. The retellings were also analyzed as new texts and
. . ? - ]

. . . ) ':ﬂ b
examined for inclusion of an event, a plan, and a consequentce.

1
»” ~ ;

.‘ ’ V [ -
o :
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8 - s B}
. i -, “ | . : o =
.7 . N . . A R
, ‘RESULTS AND DISCUSSION » BN -
T, R ) % - . N i
» + The miscué data weré examinegﬁto_determine what patterns existed ino
o ) 7 3 ' o . c )
student responses to text. The basal-story miscues revealed'

) . Y N . . . . . \l ar
sémantically and syntactically acceptable miscues at the sentence level,
. 1 . &

4 J

bdt . théey were " coupled with meaninglchénge. The interrelatedness of

< *~
- -

: %yntax, semantics, and meaning changé on the story level was ignored by

students as a basis for correcting miscues to maintain meaning.j .

. -

' R " “ . . . . ’
“On the other hand, student-dictated” story miscues ‘produced
g o - 5 . .
interrelationships which showed I[ittle, meaning change and no loss in
- . e : .

¢ - . + - 3 - - )
‘COmprehenSﬁon.‘ When necessary; readers _corrected miscues in pursuit of

( .

v

.

. meaning . K « . ) . . . ' . .

"Everx story was hjudged’to be a cqﬁplete'égisqde. Oﬁly one child
. . ‘ - . .
did not retell a complete episode for her dictated‘étory. _Two chiﬁdren, ..

-~

" - N ’ . ) - v * - . ) -
however, omitted complete eplsodes_ln{theﬁbasai story. ! C

The number of events' ' to be recabled was greater, with one
. - * ¢ } .

- . "

.
-

exception, 1in the dictated stories (range: 5 to.12 events , X-= 8.89)
. . o . hd . .’

s 4 : .
. o N\ . . - . o
than in .the basal story (6 evénts). Yet, \Ehe. cliildren had better
o . - . >
comprehension of their dictated  stories than the basal story as

. Y

demonstrat%a by a higher percentage of recalled eVents--80 percent as

compared to-70 percent; respectively. 4

o " CONCLUSIONS S ' \

In this study, we ‘compared the miscues. and comprehension of the

children when they read their dictated storifs and the basal story. The

’ -

dictated stories contained morg sophisticated vocabulary and more

. .

: ] PR
complicated senterce stréeture. than the basal  story; however,. the

- ’

&

. N oS . . '
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. - o+ g .

children used more efficient strategies when reading the dictated

stories. ’ : < > o
When reading a self-authored story, the child encopnters success in
. . s > . : . .

-

both the affettive and ,cognitive domains. The ‘child is involved
" . * . @

. N - - '
aesthetically, and the message has more meaning. What story could hgld

4

more beauty for.a child than one that rings with thetmeiody ‘of his' or

her own experiences and language patterns? , - e
. . Vi . s .
‘We found thdt young readers processed print more proficiently when

. 1 . ) - o 1

the reading rraterial was interesting and meaningful. Yet many children

v

. \ i
continue to receive reading instruction exclusively from dull,

repetitious materiélg that are on a low readability level. BRecause the
e ’ . F) .

. . - .
students were successful in reading their dictated stories (wbich had
- )

readability levels ranging from 2.4 .to 4.0, §¥2.8), this * study

Qemonsﬁrated- that children may profit from reading high-interesé

instructional, materials,which fareéxceed the readability level of their
. . c) \ ) .- \
.3551gned basal. i _ e .
o . -
- \ /
& - ) .
-
\ -
+ ]
.
' \ - -
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